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Context

The owners of a ten (10) month old for-profit international school in Switzerland who also own a
chain of five (5) for-profit International Baccalaureate (I1B) schools in Italy, require their new school
to become an IB school as soon as possible. The first step in the IB authorisation process with the
International Baccalaureate Organisation (IBO) is to become a candidate school. The candidate
process to become an IB school in Switzerland has put pressure on the staff for it to be completed

within one (1) academic year, in an attempt to increase the number of clients attending.

The first school year saw the entire staff move on to new jobs elsewhere. The Principal became
hospitalised and was absent for most of the year. No replacement Principal was employed and all

responsibility was on the Operations Manager.

In the school’s second year, the absent Principal from the year before was not given their position
back. The owner chose to structure the leadership team by giving dual-responsibility to the new
Principal and Coordinator of one of their other schools in Italy. This distributed leadership system
provided their attendance at the new Swiss school only one (1) half-day each week, while an entire
new staff uncertified in teaching the 1B culture and curriculum were recruited. | am situated as the
only qualified, experienced and highly passionate IB Teacher internally recruited from one of their
schools in Italy. The school has forty-three (43) students in total and has one class for Kinder,
Transition, Grade 1 and Grade 2. There are a total of six (6) staff at the school. ‘Aurora’ is the

Operations Manager and the critical friend in this activity.

The implementation of a one-month trial period using an educational app called Class Dojo (Class

Twist Inc., 2016) in this leadership activity consisted of the following prescription:

Figure 1 Overview of the leadership activity: Class Dojo

Class Dojo 1-month | Actions and methods for validity
trial period (week)

Prior to week 1 Communication with leadership team to implement the app.
Customising and set-up of app to align with IB culture.

Sample test with critical friend.

Inform parents and students, gain authorisation to start app trial period.

Week 1 Start trial period, disperse leadership to critical friend for specialist teacher.

Share with staff through informal discussions about the app and what it is about.
Collect feedback and develop communication with staff and parents.

Collect data on views and likes on every posting during the week.

Include weekly report of Class Dojo to parents and staff in the Grade 2 newsletter.
Weekly whole-school assembly Class Dojo update from Grade 2 presentation.

Week 2 Share with staff about the trial period of Class Dojo with staff in informal/unstructured discussions.
Collect feedback and develop communication with staff and parents.

Collect data on views and likes on every posting during the week.

Include weekly report of Class Dojo to parents and staff in the Grade 2 newsletter.




Parent information night — PYP reading and writing workshop.
Issue a mid-trial questionnaire to staff and parents.
Weekly whole-school assembly Class Dojo update from Grade 2 presentation.

Week 3 Collect feedback and develop communication with staff and parents.

Collect data on views and likes on every posting during the week.

Include weekly report of Class Dojo to parents and staff in the Grade 2 newsletter.
Share with staff the trial period of Class Dojo in Grade 2 in staff meetings.
Parent-Teacher individual conferences.

Discuss with staff on the implementation for Class Dojo into their classrooms.
Weekly whole-school assembly Class Dojo update from Grade 2 presentation.

Week 4 Collect feedback and develop communication with staff and parents.

Collect data on views and likes on every posting during the week.

Include weekly report of Class Dojo to parents and staff in the Grade 2 newsletter.
Issue end-trial questionnaire to staff and parents.

Weekly whole-school assembly Class Dojo update from Grade 2 presentation.

Post week 4 Send report to the leadership team on data collected.
Discuss results with critical friend.
Meet with staff to support or implement Class Dojo into their classrooms.

Part 1
The Activity

Globalisation is infiltrating the vocation of education throughout the world. Selling an international
product of education that aligns with an interconnected world reflects how a business of ‘education
IS now seen as a crucial factor in ensuring economic productivity and competitiveness in the context
of [...] the pressures and requirements of globalisation’ (Preedy, et. al., 2012, p. 1). The competing
challenges for education in a profitable environment forecast increased autonomy, greater
accountability, marketisation, policy and practical incentives for collaborative partnerships,
economic constraints, community needs and expectations, social development and tensions between
the demands of stakeholders and their priorities (Preedy, et. al., 2012). Considering these challenges
and the context outlined above, this leadership activity will focus on using Western’s (2008)
Messiah discourse in an attempt to lead staff and an organisation through transformative change. In
Western’s (2008, p.13) words, the ‘Messiah character signifies the tension between salvation and
destruction ... promising salvation from the chaotic world in which a lack of control is experienced
and where traditional community is diminished’. This charismatic and visionary type of leader
should appeal to the small group of individuals working in an unstable and uncertain context, and
could obviate the lack of organisational leadership in place. Aspects concerning the Messiah
discourse of leadership is therefore due not only the organisational and personal objectives outlined
in this leadership activity, but also further detailed in the success criteria. This leadership activity
will analyse the one (1) month trial of a mobile application (app)* to develop cultural and

pedagogical change in the form of the not-for-profit International Baccalaureate Organisation (IBO)

! Mobile application ‘app’ is a software application designed to run on mobile devices such as smartphones and tablet computers.




in a new for-profit 1B candidate school. The design of this activity is outlined below in figure 2.1

and 2.2.

Figure 2.1 Organisational Objectives

Figure 2.2 Personal Objectives

Objectives

Success criteria

Objectives

Success criteria

To introduce and
develop new mobile
ICT applications
that reflect the IB
programme.

A mobile application is
introduced to be a cultural
discourse throughout the
school.

A mobile application is
designed and used according
to the specified learning and
school culture.

Develop an ability
to facilitate change
in pedagogical and
cultural practices of
staff and
community.

(Olson et. al. 2001)
(Carnall, 2007)

Staff experiment and begin to use
the app.

Community embraces the use of
the app.

App usage continues in the school
after the trial period.

To create and
sustain the delivery
of a successful 1B
candidacy school
authorisation
accreditation, by
leading a group of
teachers, staff and
community new to
the IB, to master the
programme by the
time the school is
assessed by the IB
organisation.

Community, teachers and
staff feel that they have been
included in the innovation,
they are autonomous and less
anxious.

Create new learning
opportunities for a
community, staff and
teachers.

Attain confirmation from IBO
on successful completion of
candidacy application
process.

Develop an ability
to emulate the
Messiah discourse
of leadership.
(Western, 2008)

Use of signifying capacity,
symbolism, ritual, myth and
language of a Messiah.

Build an engaged and supportive
team.

Build trust and non-resistance in
teachers and staff to follow the
Messiah leadership.

Disperse leadership to other staff.

The success criteria are based on an empirical constructivist approach, providing qualitative

evidence to support the validity, reliability and generalisability of the activity. The educational app

is called Class Dojo, it would be trialled for one (1) month in a Grade 2 class consisting of ten (10),

5-7-year-old students. In this activity, | would be leading a group of three (3) teachers, one (1)

teacher-aide and one (1) administrative staff member. Parents and students would be informed

about the app and required to sign an authorisation form for their child to participate. Support from

the leadership team would help the implementation of the app. Mid-trial and end-trial

questionnaires from staff and parents, including student reflections, regular formal and informal

meetings with all parties involved either individually or in groups will be included as evidence. The

app would be customised to facilitate the IB Learner Profile and aims to reflect the success criteria

of the organisational objectives in Figure 2.1. The inclusion of the Messiah discourse in this activity

targets transformational change as highlighted in the success criteria in Figure 2.2. This app has

been chosen as the tool in this leadership activity because it will attempt to promote the use of the

Messiah leadership discourse by helping staff and community to better understand the 1B, learn new




pedagogical skills and assist the school to gain successful IB accreditation, in a turbulent

environment. Pseudonyms are used in this reflective research.

Part 2
Evaluation of the Activity
a) Contributing to organisational/sub-unit improvement or effectiveness

The first organisational objective - introduce and develop new mobile ICT applications that reflect
the IB programme - initially seemed to have positive outcomes. The leadership team, staff, teachers
and community all gave full support for the innovation to occur. I introduced Class Dojo in
individual 1-to-1 discussions with all staff, including formal weekly staff meetings and unregulated
follow-ups. Time was shared to engage the whole community in understanding how the app would
be used and customised to reflect the IB. This was done in formal 1-to-1 and group parent
interviews, as well as weekly full-school assemblies. The type and frequency of these
meetings/events were aimed at forming a strong allegiance and enthusiastic culture through

innovation (Western, 2008).

Questionnaires filled out by the parents and the staff were used to assess the progress and success of
the activity throughout the process. An analysis of the answers revealed that my leadership was
acting as a driving force to successfully reach the first organisational objective. From a mid-trial
questionnaire with the parents, one survey per family was returned. 100% felt that the app was an
improvement in communication. 50% said that Class Dojo has helped them understand the IB,
while the other 50% said that they have understood a little more. 80% reflected on the IB Learner
Profile at home, and 100% acknowledged the innovation improving their understanding of the
school culture. 80% believed that it is better to use the app than to not use it, and 90% agreed that it

would be useful for other classes also.

At the end of the trial period, 100% of the parents agreed that the app should continue and be used
at school. 100% agreed that this innovation helped them understand the I1B. 80% gave extending
confidence in my leadership. 90% believed that Teachers should be technologically trained. Parents
were provided the same question as staff questioning an educational app which provides economic

incentives such as Bitcoin? to educate children in the future. 80% suggested that children have to

2 Bitcoin uses peer-to-peer technology to operate with no central authority or banks; managing transactions and the issuing of
bitcoins is carried out collectively by the network. Bitcoin is open-source; its design is public, nobody owns or controls Bitcoin and
everyone can take part. Through many of its unique properties, Bitcoin allows exciting uses that could not be covered by any
previous payment system. (Bitcoin Project, 2016)



attend a school to get an education, whereas 100% of the staff agreed it could be possible (see

appendix 5).

One of the strengths of the Messiah leadership strategy lies in building autonomous teams and
dispersing leadership to others (Western, 2008). In the beginning of the trial period, | spent time
with my critical friend so that she could help teach the specialist Teacher of Physical Education, Art
and Italian how to use the app. This was useful, sensible and essential to distribute leadership
because of time restrictions. During the second week, this specialist teacher took control of
managing the app with Grade 2 for a few days, posting updates and homework and giving points to
students reflecting the IB culture. Teachers became autonomous in trialling the app, enabling them

to feel included in the innovation and engage in new learning opportunities.

With regards to the second organisational objective, related to the support provided towards the IB
candidacy, the leadership staff confirmed that the app was quality evidence for the IB accreditation.
The Coordinator and Principal commented that, ‘It was excellent evidence for candidacy,’ (Sam,
2016) and, ‘I want all classes to start using it,” (Donald, 2016). Initial feedback from staff meetings
and individual discussions was very positive. After becoming confident and supported, the Grade 1
Teacher was first to implement the app. The feedback from that Teacher was: ‘Yes we love it, it
should be something we all use,” (Sandy, 2016). Designing the app to facilitate the culture of
learning was a key element in assisting staff development.

Across the four weeks of Class Dojo in Grade 2, there was an average of 14.42 views and 6.55 likes
per photo. Each week there was a total of 28 to 46 photos posted on Class Dojo related to 1B
pedagogy and the Learner Profile. Some feedback from the parents during the trial were described
as: ‘I am addicted to this app, I can’t stop looking at it” (Pond, 2016), ‘great job Grade 2!” (Anita,
2016), ‘I understand now the culture of learning’ (Gioia, 2016). Messages such as the following

were received:

‘Mr Cresswell, we loved the updates and thought the app was very helpful

in understanding the children’s day, learning and promoting the learner

profile at home. I certainly hope the school will keep using this tool and

expand it to other classes. Thank You, Mrs Audrey’

(see appendix 6)
In light of these findings, the growing engagement, feedback and rise in questionnaire percentages
reflect an achievement in organisational objectives. It was a success in attaining 1BO accreditation
and inclusive autonomous full-school development. Implementing a type of policy such as Class

Dojo into the organisational routines reflected Spillane et. al. (2009, p. 140), in how ‘the



introduction of new technology has the potential to change practice in planned and/or unplanned or
unanticipated ways. It can alter institutional roles and patterns of interaction among organisational

members’.

b) Developing your own leadership practices and/or capacities

My personal objectives entailed developing an ability to facilitate change in pedagogical and
cultural practices, as well as my ability to emulate the Messiah discourse. These objectives are
focused on my leadership’s contribution in facilitating change, rather than implementing a practice
for the school. My leadership orchestrated success in a short time period, however the lasting
effects may differ when analysed. Being a Messiah relies on being visionary and strategic (Western,
2008). I considered this by taking action, collaborating and providing support for staff and the
community, where the school leadership could not. The effects of leadership relating to the success

criteria can be seen in the data below.

From the mid-trial data, 100% of the staff agreed that the app was an improvement in
communication. 60% said that it helped them understand what type of learning happens in the
classroom, with the other 40% suggesting it was for the parents’ understanding. 100% agreed that
Class Dojo would help their behaviour management practices. 80% implied that Class Dojo would
have an effect on developing the 1B pedagogy. 80% suggested it would probably connect them with
the school culture. 80% felt as though it was better to use the app then to not use it, and 100% felt

that they had been highly supported to understand the app.

To emulate the Messiah discourse, | had to engage with the staff and community with a type of
language that would be visionary and energetic. To do this, I used famous quotes and phrases in
formal staff meetings for my presentations. Examples of the language used in staff and parent
meetings as a Messiah were: ‘because this is what the IB is all about’, ‘IB research shows that this
is what we should be doing’ and ‘we live in a world where we all have mobile phones and we live
in Switzerland, if we want to be the best Teachers we can be, we should be able to use the best,
most up-to-date educational technology there is’ (Cresswell, 2016). Videos of Tony Robbins
(Words of Wisdom: Tony Robbins’ Compilation, 2014) about change and learning, or by Peter
Norvig (TED Conferences LLC, 2012) and Sir Ken Robinson (TED Conferences LLC, 2010),
helped reinforce the ideas behind my leadership and the innovation. These resources were used to
lead as a Messiah through symbolism, myth and language (Western, 2008). This strategy was aimed
at strengthening the staff’s belief and trust in my leadership. These messianic actions also reflected

the school mottos of ‘shaping our future together’ and ‘a world without frontiers’. Such a strategy is



supported by Johnson et. al., as this ‘discourse of strategy is linked to power and control’ (2011, p.
109).

In relation to both personal objectives, valid improvement is evident comparing the mid and end-
trial questionnaires. This included feedback from 1-to-1 communications with staff, regarding use
of the app, asking their thoughts on how they could use it and answering their questions. The staff
felt less anxious knowing that there was also another colleague who could provide support. The
Messiah discourse created a focus away from the anxieties and pressures from the lack of
organisational leadership. At the end of the trial, the staff and community expressed confidence and
trust in my leadership, which assisted them in learning new skills, improving their pedagogy and
internalising the IB culture. This collaboration enabled the start of transformational change.
Western (2008, p. 13) describes this as ‘leadership and vision in the face of a turbulent and

uncertain environment’.

By the end of the trial period 100% of the staff said yes Class Dojo should be customised and used
in every class. 60% were confident in using new technology in their classroom, and 80% liked
continued support in the beginning of using the app themselves. 80% believed that it would change
their pedagogy and 20% said it gave them new skills. 100% provided satisfaction in the

communication and support, along with 100% confidence in my leadership (see appendix 5).

The results of the trial demonstrate that I was able to be a strategic leader ‘with the ability to change
in highly competitive and erratic conditions ... and take the right action at a critical moment’
(Hickman, 2010, p. 75). Even though the personal objectives’ success is rationally clear and
evident, the extent of legitimacy within such a short time frame may limit the sustainability of the

innovation or create implications with the school leadership.

Part 3
Critical analysis of the processes and outcomes with reasoned explanation

Class Dojo was customised to use a student rewarding system incorporating the 1B Learner Profile
(International Baccalaureate Organisation, 2016a), which comprises ten attributes and twelve
attitudes. These are the elements that make up the community’s culture to ‘help create a better more
peaceful world’, as described by the International Baccalaureate Organisation (2016b) mission
statement. My own passion for education was articulated through the school mottos and moral
values of the IB in ‘defining the vision and moral purpose and translating them into action’ (Davies

and Davies, 2010, p. 83). My ability to orchestrate a Messiah discourse in this activity reflected a



strategic approach that resonated in both the organisational and personal objectives. A further
critical analysis on the truth behind this belief will be explored by looking into each of the

objectives.

The first organisational objective to introduce and develop an app that reflected the IB programme
was physically achieved, with the app installed and customised. Implementing this app seemed to
be a rational solution to fill the void of the unstable environment the school was experiencing, as
well as a strategy in line with a messianic leadership discourse. | therefore began by devising a plan
that concentrated on a rational model of change, as illustrated by Olson et. al. (2001). These
rationalisations, as identified in appendix 2, introduced my leadership strategy as one that would

‘act on culture change’ (Western, 2008, p. 13).

The situation | was presented with was that the parents and staff who were new to the IB needed
support in understanding the pedagogical approach and IB culture of the school. Prior to the
commencement of my activity, parents had expressed their dissatisfaction with the leadership of the
school, but had also communicated their appreciation and support for the 1B (Aurora, 2016). The
analysis of such situation was fundamental for me to identify the type of activity and the
organisational and personal objectives involved. The leadership strategy | devised and implemented
was aimed at providing support and confidence in the school for the community in a critical time of
need. This goal was achieved by delegating leadership to the critical friend to augment the support
available to the community, holding regular meetings and conversations with the teachers, sending
daily communications to the parents of Grade 2 and supporting them with clear examples and
clarifications about the 1B through individual messages, pictures and student accumulation of points
linking the IB attitudes and attributes. The data from both staff and parents reflects a growing
interest and satisfaction with my leadership. The number of parent views per picture increased each
week. In week 1 there was 13.4 average views and 5.6 average likes per photo. In week 4, the
highest number of views (14.42) and likes (6.55) were recorded. The fact that almost every mother
and father were viewing the app data posted, accumulated validity in the success criteria. Parents of
Grade 2 commented: ‘Excellent initiative!” (Audrey, 2016), ‘Amazing, I love it!” (Gaia, 2016), and
‘now we know what the learning is like’ (Bonna, 2016). | did realise that there was no specific
order or checklist to what was being posted on the app. The distribution of posts had to be closely
monitored to avoid aspects of favouritism and exclusivity regarding students and the IB Learner
Profile. There was an erratic number of posts each week. In week 1, 28 images were posted
covering all 10 Learner Profile attributes. However, in week 2 there were 38 images posted, only
covering 8 of the 10 attributes. There was also no record of any student points pattern. Likewise,
this could have provided deeper clarity of student cultural development of the IB. The design of my
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leadership reflected the views of Mintzberg (2003) in Davies and Davies (2010, p. 87), who sees
‘leaders less involved in planning strategy and more involved in crafting strategy’. Due to the short
trial time frame, the transformational change I ignited may not have been as effective in this first
organisational objective, as | am unaware if the app continued to be part of the school. This could
reflect Carnall (2007) in how ‘agents within the system are not in control of the direction of the

organisation or its long-term future’ (Open University, 2016c).

The data collected from the parents never concentrated on the ICT abilities or technological success
of the community, other than to demonstrate support and direction in usage when requested. | never
kept any data on the number of times | engaged with staff or parents regarding support in
understanding or using the app. This exclusion could have helped validate a change in anxiety for
staff or community in the innovation. My expectations on their autonomy with ICT led me to
underestimate the risk of falling into another weakness of the Messiah discourse, namely the
dependence that a Messiah can create in the community by becoming omnipotent. However the
case, the feedback from staff, students and parents indicated that their knowledge and understanding
of the IB was a transformational change. Considering the student perspectives seen in appendix 7,
the time restraints and average class age of six (6) years old, there was no structure or plan to attain
any in-depth conceptual data about my leadership. Nevertheless, without the enthusiasm and
confidence of the students using Class Dojo, the app could not have trialled or continued throughout

the school.

Looking further at the second organisational objective to gain IB authorisation for the school, this
goal was heavily focused on providing evidence to the IBO on how the required culture of learning
was alive in the school. In order to do so, the staff had to be given opportunities to learn about the
IB. With no leadership team providing any time or support for their learning, this was an
opportunity for the Messiah discourse to fill the void and guide the staff not only in understanding,
internalising and spreading the IB culture, but also in collecting the evidence needed from the entire
school as an obligatory requirement for the accreditation. One of the strategies I included in my
Messiah discourse to support this process was including a Grade 2 student-led weekly assembly
presentation for the entire school to experience. These weekly assemblies helped the staff to
understand what the IB learning looks like and gain a deeper understanding on how the IB Learner
Profile is intertwined into the classroom culture and learning experiences. The ability to use Class
Dojo as the engine to do so was a less anxious method for the school to replicate. The pros and cons
of using the app were communicated to the staff in the weekly staff meetings and informal
conversations, to anticipate the challenges they might encounter when implementing the app in their

classroom.
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Careful strategy and action taken in posting images concerning specific subject areas of student
learning was a constant process of reflection when actively using Class Dojo. The differentiation of
images and 1B Learner Profile was fundamental for the staff and community in understanding the
reality of the culture. As the leader, my accountability was heightened. Every day | had to actively
be engaged with the app to provide images, student/class points and communication with parents
during the day. One day | decided to test the parents’ reactivity and interest by not giving out
points. Several parents promptly asked why there were no points given out that day. This reflected
my accountability sensed in Miiller and Hernandez (2010, p. 310), for my professional and personal
performance to be ‘a special type of social relation where some agent is obliged to be accountable
to some other agent for some state of affairs’ every day. On the other hand, this could also be
interpreted as further evidence of excessive dependence and omnipotence (Western, 2008), as an
extreme case of followership. Once again, the organisational objective was physically achieved, as
the school succeeded in gaining IB accreditation, but the overall success in the choice of the
messianic leadership discourse remains questionable, as traces of its weaknesses and downsides

were evident throughout the activity.

The first of my personal objectives was to facilitate pedagogical and cultural change in the staff and
community | was leading. My actions as a Messiah began by auditing the situation as briefly
described above. On a deeper level, the leadership team regularly missed individual meetings with
parents, prospective parents and staff, deflected responsibility with a lack of support for the
community and demonstrated resistance to change (Aurora, 2016). Every week, teachers were
required to write a newsletter to the parents. Staff feedback during this trial suggested that because
of the increase of communication and workload using Class Dojo, the app could replace the weekly
newsletter, avoiding informational repetition. The Principal declined the request. My critical friend
described this choice as groundless resistance to change and innovation, ‘providing no valid reason
despite overwhelming evidence of engagement with the app and not much engagement with the
newsletters, as most parents seemed to never know what was going on’ (Aurora, 2016). This first
objective was set because the staff and community were clearly lacking the tools and support that
were needed for the staff to reflect the IB culture and pedagogy that everybody had signed up for.
The development of my messianic leadership abilities in my second personal objective bears
connections with the first personal objective to create change in the staff and community. As a
Messiah, | needed to create an energised culture, trust and non-resistance, and disperse leadership to

promote autonomy (Western, 2008).
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Since starting the academic year in September, by February/March my charismatic leadership of the
staff without an effective organisational leadership presence was highly welcomed. The insecurities,
isolation and overall unhappiness of the staff provided the right platform for an internal, charismatic
Messiah discourse to emerge, five (5) months into the school year, creating ‘perceptions by
followers that the leader is endowed with exceptional qualities’ (Hickman, 2010, p. 76). Through
the use of language, symbol and rituals of our varied meetings, my motivating voice and use of text
and video brought the team together for a common goal and established trust in the Messiah and
non-resistance among the staff. The questionnaire data indicated that the staff had 100% confidence
in my leadership and welcomed the positive and supportive communication provided during the
trial period, while 80% confirmed that my leadership changed their pedagogy and 20% said it gave
them new skills. Overall, there were less concerns on school support, their understanding and
cultural identity. This charismatic, Messiah discourse appealed to the staff replicating Western’s
(2008) views of promising salvation. These preconditions allowed for my leadership discourse to

begin an incremental transformational change.

The Messiah discourse did promote success in the second personal objective to some degree. As
mentioned above, | did not register the same validity of success in terms of dispersing leadership to
promote autonomy. Signs of dependency were evident throughout the activity, both in the parents
and in the staff. Because of this, the extent of achieving the personal objectives comes under
question together with the overall effectiveness of just one leadership discourse in the given

situation.

To find out if my personal objectives were being achieved, anecdotal notes from staff discussions
and meetings were applied to reflect certain stages of Carnall’s (2007) coping cycle (see appendix
3). Comments during the trial reflected these stages: Stage 1 denial, ‘I don’t think it will work for
Kinder/Transition class’ (Green, 2016). Stage 2 defence, ‘I don’t know how I’m supposed to do this
during the lessons, it seems difficult’ (Sandy, 2016). Stage 3 discarding, ‘Maybe we can implement
it next school year?’ (Sandy, 2016). Stage 4 adaptation, “Now that we can adjust the app to be
functioning suitably for different year levels, it makes it easier and I am happy to give it a go’
(Green, 2016). Stage 5 internalisation, ‘the kids love the little monsters and the attitudes work’
(Sandy, 2016). At stage 1, | supported this teacher by listening and sharing such concerns with the
group and working out possibilities on how it could work and what was going to be comfortable for
the teacher. At stage 2, | engaged my own knowledge and expertise into 1-to-1 mentoring and
meetings with staff who needed the support. At stage 3, | had to refine the reasons why we should
try to use the app in group meetings, while including my belief and support in motivating them

through language, meaning and symbols as previously described. At stage 4 and 5, | continued with
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similar efforts as stage 3 through 1-to-1 informal meetings with staff. These stages reflected the
teachers’ improved self-esteem and performance in integrating new technology into their pedagogy,
providing a platform for cultural and pedagogical development to occur. My personal objectives did
include the community and not just the staff | was leading, but as I did not collect the same type of
data from the parents in their 1-to-1 parent interviews or full class parent seminars, 1 am unable to

verify the validity of Carnall’s (2007) cycle for the parents.

Even though the data from the mid and end-trial questionnaires from the staff and parents reflects
positive change and support for my leadership, it does not reflect the type of change or leadership
discourse they were immersed within. In my questionnaires, there was only one question posed
each time to the staff and parents regarding my leadership. This question did not mention the
Messiah discourse or otherwise. The focus throughout the activity was on Class Dojo. In hindsight,
the meaning for becoming shy and less confident in asking such questions was due to the context
we all were suffering in. Staff did however develop trust, indicate a change in pedagogy, skills with
a decrease in anxiety and stress. Considering the diagram of Balogun and Hope Hailey (2008), the
type of change for the organisational and personal objectives engaged staff in an attempt at
evolutional change from a small-scale initiative. Due to a resistance towards the organisation in
how the leadership team did not allow Class Dojo to replace the class newsletters or provide staff
with support, could actually exemplify my effect for change to be a reconstructional change of
readjustment (see appendix 1). As Class Dojo continued in Grade 2 and took off in Grade 1, staff
became open and honest in their dissatisfaction with the leadership team, commenting that ‘we only
learnt the IB and had support from Michael all year and that’s it’ (Sandy, 2016). According to
Hickman’s (2010, p. 77) definition of transactional leadership, it is ‘when one person takes the
initiative in making contact with others for purpose of an exchange of valued things’. This type of
feedback would then confirm that a reconstructional change of readjustment had taken place for the
staff.

Without losing faith in my Messiah discourse, | went back to Western (2008) and the complexities
of different leadership discourses. My Messiah leadership established measures of success that
strategically linked my own passion for education, my personal career motivations and the role |
could play in enhancing the staff and community’s learning. Upon reflecting on what | experienced
in Carnall’s (2007) cycles of change with the staff, I realised that my leadership had evolved into
other discourses outside of what the Messiah would have prescribed. Due to the tension of the
situation, my leadership role had not completely taken the role of Controller, but had actually
integrated elements of the Therapist. According to Western (2008, p.12), the Therapist works in a

context of ‘tension between individualism and alienation, personal growth and workplace
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efficiency, well-being and mental/emotional health’ to help ‘overcome the alienation’. | realised
that due to the unstable context, the Messiah had no choice other than to build trust, be aware of
others’ emotions and offer personal growth and comfort to the team in the face of the isolation and
lack of organisational leadership. Western (2008) does stipulate that useful settings for the
Therapist discourse would be education, organisations about human development and middle
management-leadership positions that involve supporting a team. In the ultimate analysis, the
Messiah discourse seemed to be appropriate for Class Dojo, which was the main focus of my
leadership activity, but the needs of the staff and the specific situation naturally led me to introduce

elements of the Therapist in my practice.

For an overall analysis of the degree of success | achieved in my leadership activity, | used the
SWOT analysis (The Open University, 2016d) provided by Dyson (2004) and ascertained that the
main strengths in my leadership activity consisted in calming the tension of the staff from the
situation, providing them with new skills in their pedagogy and providing leadership and guidance
for a community. An unquestionable 100% of the staff supported my leadership, as well as 80% of
the parents assessing the highest mark of ‘extending’ about my leadership. The staff and | were
able to develop and learn from experience through trial and error. This process reflected Davies et.
al. (2006) emergent strategy (The Open University, 2016e), in adopting new approaches and
allowing for a process of review and adjustment as seen in Figure 1. This was successful because of
the weekly assemblies and 1-to-1 informal meetings with other teachers | engaged in on a regular
basis. Despite some positive objective changes and achievements, the robustness of my data was
subjectively weak. | realised later on that | had not taken into account the external, political and
personal forces that were intertwined within the social and economic dimensions of the
organisation. Going once again back to the weaknesses described by Western (2008), it is
mentioned that fast-changing organisations and a senior leadership needing their own strategic
focus are less favourable settings for the actualization of the Messiah and Therapist leadership
strategies. My arena of influence as termed by Begley (2010) as seen in appendix 7, emphasised an
authentic form of leadership. A bottom-up initiative with constituents who were suffering, found
faith and trust in a Messiah, may have contributed to a growth of distasteful allegiances in the

organisational leadership and direction of the school, pursuing their own agenda and purposes.

This could give way to a further analysis into the assumption of who is sharing a collective culture,

what subcultures are being born or already present and what the repercussions of these elements

3 The parents and staff assessed my leadership the same grading system the school assessed the students: extending,
consolidating, developing and beginning. This was done to reinforce the new culture of teaching, learning and
assessment and to allow followers to align themselves with the vision and brand of the 1B through Class Dojo.
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are. My leadership activity aimed at implementing innovations that entailed ‘congruence between
change purposes and organisational cultures’ (The Open University, 2016f). The success |
registered in the data collected does not reflect the fact that aspects of organisational structures and
procedures, coordinated a higher level of intent rather than the cultural attitudes and beliefs of the
staff or the IB (Hinde, 2004). This activity was a small-scale success of the organisational success
criteria by receiving the 1B accreditation and continuing Class Dojo longer than just the trial period.
Whether or not the app continued the following school year is unknown. My ability to see the
bigger issues affecting my leadership and the objectives brought forth further unexpected change
and transient function of everything I was trying to do. Such dialectic leadership concerns are
described by Denis et. al. (2010) as a dark-side that had started to surface. Sporadic but crucial
feedback from my critical friend about my leadership provided a realisation of a different reality.
Upon reflection, my critical friend responded that ‘the Messiah thing worked. You got the team
collaborating and we all had come together perfectly, however the lack of support and

encouragement from the Principal jeopardised everything’ (Aurora, 2016).

Even though the leadership team supported my initiative in staff meetings and initial email
correspondence, they did not engage in anything further. 1 began to realise that the Controller
discourse described by Western (2008) was evident in the organisation. One weakness of this
discourse lies in the fact that ‘it creates employee alienation, resentment and resistance’ (Western,
2008, p. 16). Western (2008, p. 15) also warns that ‘the result of an espoused Messiah leadership
discourse colliding with the experience of a Controller discourse creates cynicism and distrust,

resulting in low morale’.

By the end of the school year, all the staff, administration and Coordinator resigned. The Principal
was removed to only keep their positon at the other school in Italy. This situation impacted the
implementation and influence of the creative partnerships formed and would support the ideas in
Western (2008) that | was utilising the Therapist discourse human organism of personal and team
growth, including organisational growth and success. Fullan (2007; 2009) argues that ‘most
attempts at educational change fail, largely because people adapt unduly rational assumptions — the
belief that change can be achieved by ‘brute sanity’ — are doomed to failure, as they do not reflect
the messy realities of organisational life’ (The Open University, 20161). The change | was chasing
was based on only my brute sanity, which did not yield the results | expected. In the end, the
compelling challenges in education regarding increased autonomy, performance and market
accountability, policy and practical incentives, budget constraints, tensions between external
stakeholders, internal priorities, expectations and diversity of needs as mentioned by Preedy et. al.
(2012), are totally exemplified through this activities purpose.
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Part 4
a) Undertaking and reflecting on the leadership activity

As Bottery (2003) describes, in the world of business there is a relative absence of trust. Trust could
be of individual integrity, or a concern for managing (Bottery, 2003). Ironically, the 1B holds dear
such qualities in their Learner Profile. In my situation, being a successful Teacher and Elementary
Coordinator for this organisation at their other school in Italy, | may have taken it for granted that

trust was already in place, in my new role at this school.

Contrary to Mayrowetz (2008) thinking that distributed leadership for goal attainment was outdated,
the owners chose this path in order to save money. This choice led to a shift in leadership with the
staff trusting me, resenting the organisation and following my lead. In my situation, I had absolute
forms of power through resources, technology, the staff and community (Hardy, 1996). This feeling
of power loss by the leadership team due to my success in supporting the staff and community,
caused ‘confusion, resentment and protection of position and power, especially if the expectations
for the differentiation of roles are not clearly specified’, as described by Earl and Katz (2005) in
Moore and Kelly (2009, p. 233).

My objectives and success criteria attempted to cover a number of contextual factors of leadership
mentioned by Wallace and Tomlinson (2010), encompassing the school strategic vision, local
initiatives, response to policy, allocation of resources and management arrangements. However,
these factors pressured the Principal’s power and reputation to become questionable. The
eleemosynary nature of my leadership reflected the words of Peter Senge (1990) in Pont and
Hopkins (2008, p. 254), as it is clear that I tapped ‘into people’s commitment and capacity to learn
at all levels’. The Controller discourse in school ownership illustrated their leadership being cost-
effective but unsupportive for the staff and community. Reflecting on the two school mottos, it
seemed odd that by emulating these words in my messianic discourse, | could bring fractured
results. Data from staff confirms their indignation at the resistentialism of the organisation’s
leadership. It may be possible that | confronted the differentiation between for-profit attitudes in

education versus the humanistic morals and vision of education and the IB they were trying to sell.

b) Taking part in the forum activities

In the forum activities, | found similarities in the distributed leadership context of the Margaret
Beaufort School scenario to my own. Likewise, there needed to be an increased importance of

collaboration and a shared vision of the school. Both cases reflect Collinson and Collinson’s (2009)
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stressing concerns of ‘the relationship between and nature of designated leaders and other staff in

the organisation’ (The Open University, 2016h).

Before starting the activity, | was uncertain of what leadership | would apply in my learning context
(see appendix 4). As time went on, | found myself becoming a catalyst for selling and promoting
the IB through Class Dojo, only for someone else to profit from it. Considering this realization
throughout the forum activities, | found it interesting that such research articles on the IBO website
by Day et. al. (2015), Lester et. al. (2014) and Gough et. al. (2014) express a unified concern for
continual support, staff development, retention and resources from IB school owners, including

consistent leadership tensions.

My experiences from the forum activities generated an awareness of my own leadership inclination
and how it could benefit the current needs of the school. This led me towards a natural selection of
the type of leadership discourse | was going to apply to my activity. Western (2009, p. 14)
identified that ‘individuals have an internalised ‘idealised’ leadership stance, which relates to their
social location, and their personal experience of leadership, beginning from their parenting’. My
personal choice of the Messiah discourse was also significantly influenced by mentors and coaches

who have led me in the past in many different contexts.

During the activity, the forum helped me to reflect on leadership approaches in an uncertain
environment, the motivations of other leaders and the impact I could have as a leader. The forum
activities also assisted my ability to collect data in the right manner, including the parents, staff and
students. This helped me think further in how I could attain more information to provide validity in
this reflective research. The ideas of accountability led me to find a critical friend, as well as
thinking about what type of data could lead me to explain change in a form of number or percentage

over time.

¢) Engaging with other aspects of E856

As we see in the parental choice and marketization transcript from E856, competition in the
business of education suffocates the possibilities of collaboration, fairness and equity across all
schools. These issues of autonomy, choice and marketization are promoting globalisation in
education, by the same degree of international fast food corporations. The difference is that in
education, dependence on customer financial capabilities and parental expectations is harming the
moral capital of what education, including such vision of the 1B should be determined against. Tate
(2012, p. 207) argues that international education is determined by an impact of western utopianism

and post-war development of the IB which, ‘makes a ‘one size fits all’ model of international
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education impossible’. My own experiences in Swedish international education contradicts Tate
(2012) in how Sweden uses the IB. In Sweden, all education is free. If the 1B were able to provide
their services in the same way, then their mission statement would have some hope extinguishing
the utopian pessimism of Tate (2012). The reality of this is seen in the E856 examples from
Singapore, China and Canada. They all illustrate a socio-economic gap in what a politically and

economically structured education can create.

When researching amongst the OU Library, it was clear that the context for my leadership activity
resonated in the words of Knights and Willmott (2007) in Hatcher (2012, p. 279), ‘as a model of
production, capitalism is distinguished by the progressive intensification of the underlying
contradiction between the ‘socialisation’ tendency of the forces of production and the persistence of
private-property based relations of production’. Further readings of Hwang and Kim (2015) and
Tate (2012) led me to think that a universal app could one day educate every child for free, or at
least those who could not attend a school. Education with a universal ideology of society such as
the IBO led me to look into the future of education through the use of technology. The IBO mission
statement desires ‘a better and more peaceful world’ (International Baccalaureate Organisation,
2016b), and resulting from this messianic activity, | believe that a universal app for the less
advantaged is possible. My idea for a universal app is a ‘broad spectrum idea, suggesting that there
are issues and trends which transcend any particular nation-state, which have significant potentiality
for full global effects” (Dimmock and Walker, 2000, p. 306).

d) Identifying how changes in your own thinking and practice have influenced other
colleagues in your organisation.

As | became aware that my practice was becoming transactional rather than transformational, | also
realised that adhering to just one form of leadership is virtually impossible, given the complex
relationships that are formed in organisations. During the activity, | ascertained that my leadership
may have actually turned into followership. This was exemplified by one staff in an informal
conversation at the end of the year, ‘I hate these people, I don’t want to be here, it is not you guys, I
just want to quit. | planned on not coming back to work ever this week, but I did it for you guys and

the kids only. It is only about the money for them’ (Sandy, 2016).

Despite attitudes such as this, | was able to succeed to some degree of change. I realised that the
lack of a committed and supportive organisational leadership caused radical change effecting the
future of the school. What I believe has influenced my colleagues is that they got an awareness of

trust, the act of leadership through the use of ICT, and globalisation of education. | aimed for
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sustainable change as mentioned by Hargreaves and Shirley (2009), and 1 do believe | had
coherence in my activity for this to occur. However, having no long-term commitment to change
that coincided with a mass exodus, my stewardship may be within the individual and not the

organisation.

This activity has changed my ideas of what trust means in leaders that align themselves with
dissimilar purposes and morals. Kvalnes (2014) describes the criminology of moral neutralisation
techniques in business leaders. From my context in a for-profit school, the leaders in question are
‘individuals whose characters are defective’ (Kvalnes, 2014, p. 457). Kvalnes also identifies them
as individuals ‘who should not have been trusted with the moral responsibilities that come with
leadership, since the necessary personal moral qualities were not in place’ (2014, p. 457). | identify
my leadership with Kvalnes to be authentic, as ‘authentic leaders are people who stay true to their
values’ (2014, p. 458). | believe that | now have the awareness to lead people through uncertainties
in a trusting and ethical manner. My leadership influenced others through ‘intimacy and directness
with which teachers can respond to the educational needs of the community they serve’ (Miiller and

Hernandez, 2010, p. 320).

Research from Hwang and Kim (2015, p. 39) about social media describe it as an ‘effective tool for
mobilising people to participate in social movements’. Social media tools can help disseminate
information and ‘mobilise necessary resources beyond cyberspace’ (Hwang and Kim, 2015, p. 39).
Leadership in an educational app used to educate unprivileged children, could be a light towards a
sustainable educational future. With reports from the World Humanitarian Summit (2015)
indicating that 99% of children in crisis see education as a priority (World Vision International,

2016), digital leadership in education is urgent.

As Hwang and Kim (2015, p. 486) foresee, ‘this means that when considering social capital gained
from social media use, there is no single effect of social media usage, but bridging social capital
that comes from social media use is a critical factor in increasing social participation intent’. The
changes and practices of my own thinking can hopefully pave a pathway for future leaders to
recognise the potential of social media technology in education. Technology is the next step for the

future of educational leaders who can change the direction of globalisation.
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Part5
Ethics Checklist

Leadership Activity: Ethics Checklist

Your Name: Michael Cresswell Your Pl: C5561184

Your Project Title: A reflective report on the leadership of staff development and
organisational change using a mobile application as a strategic Messiah.

Yes
Does not

1. Does your proposed activity need initial clearance from a ‘gatekeeper’ (e.g. Local Authority, head teacher, | X
college head, nursery/playgroup manager)? ¢

2. Have you checked whether the educational setting requires you to undertake a ‘police’ check before carrying | X
out your activity?5

3. Have you indicated how informed consent will be obtained from your participants (including children less than | X
16 years old, school pupils and immediate family members)? Your consent letters/forms must inform
participants that they have the right to withdraw from the activity at any time.®

4. Does your proposed design involve repetitive observation of participants, (i.e. more than twice over a period | X
of more than 2-3 weeks)? Is this necessary? If it is, have you made appropriate provision for participants to
renew consent or withdraw from the activity half-way through? 7

5. Are you proposing to collect video and/or audio data? If so have you indicated how you will protect | X
participants’ anonymity and confidentiality and how you will store the data?

6. Does your proposal indicate how you will give your participants the opportunity to access the outcomes of | X
your activity (including audio/visual materials) after they have provided data?

7. Have you built in time for a pilot study to make sure that any task materials you propose to use are age | X
appropriate and that they are unlikely to cause offence to any of your participants?

8. Is your activity likely to involve discussion of sensitive topics (e.g. adult/child relationships, peer relationships, | X
discussions about personal teaching styles, ability levels of individual children and/or adults)? Have you put
safeguards in place to protect participants’ confidentiality?

9. Consider whether your proposed activity raise any issues of personal safety for yourself or other persons | X
involved in the project. Do you need to carry out a ‘risk analysis’ and/or discuss this with teachers, parents
and other adults involved in the activity?

1. e A

4 Depending on the educational setting, once this clearance is gained many of the remaining ethical checks become unnecessary
i.e. the activity is subsumed into the normal work of the setting, but do explicitly check with the gate-keeper whether this is the case
and annotate your Ethics Checklist accordingly.

5 You must agree to comply with any ethical codes of practice in place within the educational setting (e.g. educational institution,
social care setting or other workplace) in which your activity will take place. If required an appropriate level of disclosure (‘police

check’) can be obtained from the Criminal Records Bureau (England), Disclosure Scotland, Criminal Records Office (Republic of
Ireland).

® This should normally involve the use of an information sheet about the activity and what participation will involve, and a signed
consent form. You must allow sufficient time for potential participants to consider their decision between the giving of the information
sheet and the gaining of consent. No research should be conducted without the opt-in informed consent of participants or their
caregivers. In the case of children (individuals under 16 years of age) no activity should be conducted without a specified means of
gaining their informed consent (or, in the case of young children, their assent) and the consent of their parents, caregivers, or
guardians. This is particularly important if your project involves participants who are particularly vulnerable or unable to give informed
consent (e.g. children under 16 years, people with learning disabilities, or emotional problems, people with difficulty in understanding
or communication, people with identified health problems). There is additional guidance on informed consent on the Masters in
Education website under Project Resources.

" Where participants are involved in longer-term data collection, the use of procedures for the renewal of consent at appropriate
times should be considered.
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Appendix 1

Balogun and Hope Hailey: Types of Change (2008, p. 20). The Open University (2016q)

Outcome
Transformation Readjustment
Attempted
Incremental Evolution Adaptation
Process
Enforced
Rapid Revolution Reconstruction

Appendix 2

Olson et. al. (2001): The Rational Model of Organisational Change

audit the
. current situation e
Evaluate and analyse data Floadarshi fos gl At 0 '
Fomiparerta etiderta: Lack of leadership, professional development,
staff and critical friend. support, development , communication, support.
% and resources 4
review identify
outcomes change goals
monitor and identify the range of
evaluate progress options for change
A - Mid-trial and End-trial data Class newsletters, staff
- Community likes and views data meetings, use of mobile ICT
- Community feedback from meetings platforms (phone, tablet, etc).

- Staff feedback from meetings
- Staff and community informal feedback
- Critial friend feedback

assess the pros and cons of
each option in the light of
evidence and goals

implement the
chosen option

- One month trial
- Increase of communication
with staff and community

Class Dojo mobile application - Knowledgge and skills
- Accessibility

select the preferred ~ .
option for change

Appendix 3

. The Open University (2016p).

Carnall: The Coping Cycle (2007, p. 241). The Open University (2016r)

A
Stage 1  Stage 2 Stage 3 Stage 4 Stage 5
Denial Defence Discarding Adaptation Internalisation

Sandy (2016)

PA

Self-esteem

Green (2016) Performance

Green (2016)

Sandy (2016)

Time
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Appendix 4

My Learning Context (The Open University, 2016m).

Staff

Class Dojo
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International Baccalaureate mission and vision

Leadership / owner

Switzerland law [ union rights

Social media ICT application to educate children

who cannot attend a school

Appendix 5

Created by Paint X

Class Dojo Mid-trial and End-trial questionnaire results.

ClassiojoMid-trial@Questionnaire®esults HittHH
Parents (abbreviateddor&hisiable)
Dojoutf i icati ithithefchool?
Yes NotiMuch No
10 0 0
100% 0% 0%
Has®he@ppthelpeddoudinderstand@hatFourhilddsdearningdnilass?
Yes,dots Improved No
5 5 0
50% 50% 0%

HasheBppthelpeddoufinderstand@hatdourithild’stbehavioursiike@n@lass?
Yes@nore I&know IDK

2 8 0
20% 80% 0%
Atthome, @ oyoultteflect@vithiourithild@boutiheiointsEhey@eceive®ach@veek?
YesBoints more@ommunication No
5 3 2
50% 30% 20%

DoByoulh thigherievel®fknowledge®fthedBPYPREincefising®heZpp?
Yes@nore Little No

5 5 0
50% 50% 0%
Doouf rect@vitk Izul i ning?
Yes some IDK
6 4 0
60% 40% 0%
Doyoulfeel®hat@ising@his@ppstetterhanit@vasbeforevhenthotisingdheZpp?
Yes,Amp likedtbefore unsure
8 1 1
80% 10% 10%
Dooulthink ouldibelisefulc herfl Bchool?
Yes No Maybe
9 0 1
90% 0% 10%

ClassiojoMMid-trialfuestionnaire@®esults 15/03/2016
Staff (abbreviateddor@his&able)

Dooulfeel®hathelass@ojomppis@ndmprovementin@ommunicationsforheBchool?
Yes Little No

5 0 0
100% 0% 0%
Couldithe@ppthelpdoufinderstand@hatearningthappensin®ourlassroom?
Yes Parents Scared
3 2 0
60% 40% 0%
Couldithe@ppthelpdounanageibehaviourndouritlassroom?
Yes toonuch@vk  dontfheed
5 0 0
100% 0% 0%
Couldihe@ppthelpdoudearn@ndainderstandidhe@B®YP?
Yes IRont@vant sch2teach
4 0 1
80% 0% 20%
DooulhinkyourBarents@vouldikeXlassdDojo?
Yes Y,mot&onf Nolhozisk
3 2 0
60% 40% 0%
DoFoufeelthatrtt | ect@ithiheBchool@ulture hil dillearning?
Yes probably IDK
4 1
0% 80% 20%
Dooulfeel®hatfisinghis@ppRouldbetbetter®hanthot@ising®heZpp?
yes Idikedtbefore  unsure
4 0 1
80% 0% 20%
HowMvellthaveloutbeenBupportedioRinderstandi&hepp?
High None IDK
5 0 0
100% 0% 0%
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ClassiojolEnd-trialQuestionnaire®esults 5/04/2016 ClassiDojoEnd-trialDuestionnaire 5/04/2016

Parents (abbreviatedorithisitable) Staff (abbreviatedforihisdable)
Dooufeel@hat@EheilassEojoppBhouldibeliseddn@veryilass@tBchool? DojoutfeelithatithelassMoj houldibefiseddn@veryt| hool?
Yes No YesEustom Yes Unsure customised
8 0 2 0 0 5
80% 0% 20% 0% 0% 100%
Has®he@pplhelpeddoufinderstand@vhatdourthilddsdearningnlass? Arejoulonfidentinisingfewechnologyfn@heRlassroom?
Yes improved IDK Yes NeedBupport No
8 2 0 3 2 0
80% 20% 0% 60% 40% 0%
Has®he@ppthelpedfoulinderstandhedABPYP? DooulthinkBupportforBtaffistheedediomse®hetppHorliElasses?
YesZlear more IDK Yes toBtart@vith Nofindep
4 6 0 1 4 0
40% 60% 0% 20% 80% 0%
Dofjoutfeelfnore®onnecteddn®ourhild’sdearning? Dofyoutthinkiisingtheppiwillithangeourpedagogy?
Yes Better in®hemlark Yes no@hange newkills
6 4 0 4 0 1
60% 40% 0% . 80% 0% 20%
WouldBoufikeBoRontinuelising@hemppahisear? Whu:hIIaﬂmhesemoncer.n-slﬂmouIdEJ/ouB:navefEbecauseE)the@pp?
. parentBacc myBbility motivation
Yes No somethinglse 3 1 1
10 0 0
100% 0% 0% 60% 20% 20%
o S ——— ainedBuithip-to- em—— From@hefntroduction®fihe@ppRofromoteltheBchoolddentity@nd@ulture@®f@earning®
o : inDurEommunity,thow@onfident@reouldnthedeadership®fitheflGrade®@Teacher?
MESHERS lo cllskciors] Extending Consolidating  Developing
K 1 0 5 0 0
90% 10% 0% 100% 0% 0%
Fromihelintroduction®fithef@ppliofpromoteheBchoolidentity@ndiulturefilearning ArefyouBatisfied@vithfthefinformation@ndEuidancefnineetings@vithdeadership@ndBtaffa
AnBurommunity,thowRonfident@re®oulin®heleadership®fourihild’sfreacher? aboutlintegrating®heRppintotheEchool?
Extending Consolidating  Developing High i el not&lear
8 1 1 5 ] 0
80% 10% 10% 100% 0% 0%
TheBitcoinBppEducational@uestion TheBitcoinBppducational@uestion
Yes@ossible  Noeal IDK Yes No IDK
2 8 0 5 0 0
20% 80% 0% 100% 0% 0%
Appendix 6
Class dojo weekly class statistics: views and likes.
Class@ojoiataollection ClassMojofifataollection
Weekd Weckry - - -
N y N Photo@vithABREulture IBRulture H#dfViews #Dfdikes AverageiewsF®hoto
PhotoBvithABZulture IBRulture #dfWiews #Bbfdikes AverageWiewsEBhoto MathsBvithipads risk-taker 13 6 11.57894737
Lunch@imeL balanced 14 8 13.40740741 Italianesson thinker 13 5
Lunch@ime® balanced 14 5 Italianfesson® thinker 13 6 Averageflikeshoto
Artdandscape@aint risk-taker 14 5 Averagefikesg@hoto :::::::tzz:; ::::t:: i; E 6
MathsFoodally inquirer 14 9 5.666666667 snowplay balanced 12 9 NOTES:
MorningtbreakBun balanced 14 3 art communicator 12 7 MCRwayRliiveek
Morningthoops balanced 13 4 f 't m' ‘.d . ﬁ ;‘ if’e:'mfn"‘lgm:;‘?j‘l’m -
" " country@ance open-minaes inder-Transdol@rialmextderm
BasketBustinFilippos balanced 14 5 classmiyc c:ring 12 9 Gradef®oftrialithisiveek
Swing#un balanced 14 5 roadBafety@ principled 11 5
Buddy@eading@ communicator 13 7 roadBafety2 principled 11 4
Buddyfteading® communicator 14 6 roadBafety principled 12 6 : :
Buddyﬁreadinglﬂi communicator 13 6 road3afety® pr!nc!pled 12 4 8dearnerfprofileotalithisiveek
roadBafety® principled 12 7
Italiano@WB knowledgeable 13 7 roadBafety® principled 12 3
Brainstorming@tories communicator 13 4 roadBafety principled 11 4
BrainstormingBtories open-minded 13 5 roadBafety® principled 1 5
road3afety® principled 11 8
Brainstorming®tories communicator 14 7 roadBafety@0 principled 11 6
Story@vriting@ thinker 14 7 roadBafetyd 1 principled 11 6
Story@vritingfl thinker 14 5 road3afety@2 principled 11 6
TI— T 4
Mathstbargraph thinker 13 7 roadBafetylls principled 1 6
Story@roups reflective 13 6 roadBafety6 principled 11 7
Maths@noneylinquiry thinker 12 4 road3afetyl7 principled u 5
Maths@noneynquiry thinker 11 4 ::::E;:::Zgz Z::z:z::j i; :
Maths@noneylinquiry thinker 12 3 roadZafety20 principled 12 3
Mathsfpad knowledgeable 14 5 roadBafety21 principled 12 7
FridayBrtaL risk-taker 14 8 mathsﬂract?ons knowledgeable 12 7
" " maths@ractions knowledgeable 12 8
Friday@Art2 risk-taker 14 5 ipadireak risk-taker 11 7
Friday@Art3 risk-taker 14 7 ipadibreak risk-taker 11 5
28 Total 362 153 ipadibreak risk-taker 10 6
10dearner@rofile@ttributes®overed®his@veek. ?padmreak r?Sk’take' u 5
ipadireak risk-taker 11 5
WeeklythewsletterBent@vithfull@veek3tatistics. 38 Total 440 228
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Class@ojo@ataollection
Week3
Photo@vith@BRulture
sentenceEroup
sentenceEroup
sentence®roup
sentenceEroup
sentenceEroup
sentenceEroup
ipadBpelling
ipadBpelling
ipadBpelling
ipadBpelling
ipadBpelling
TeacherBpostiholpic
story@vriting
story@vriting
story@vriting
story@vriting
story@vriting
story@vriting
counters@imesi®able
counters@imes&able
countersimesiable
countersimesable
finishedBtories
finishedBtories
Teacherfpost®R/Writ
maths@irawiimes
maths@irawiimes
maths@irawiimes
maths@irawimes
maths@irawiimes
guided@eading
atiheflibrary
morninglay
story@ublished
FridayG@rt

Friday@rt

Friday@rt
story@®ublished
story@ublished
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Appendix 7

IBRulture
inquirer
communicator
thinker
risk-taker
cooperation
commitment
cooperation
thinker
inquirer
knowledgeable
cooperation
communicator
knowledgeable
knowledgeable
knowledgeable
knowledgeable
knowledgeable
knowledgeable
thinker

thinker

thinker

thinker
commitment
commitment
communicator
thinker
thinker
thinker
thinker
thinker
communicator
balanced
balanced
balanced
inquirer
inquirer
inquirer
balanced
balanced

Total

#DfWiews
13
13
13
13
13
13
13
13
13
13
13
11
11
13
13
13
13
13
12
13
11
12
14
13
14
14
14
12
13
14
13
13
13
12
12
12
12
12
13

498

#Dfikes

VWO ONUNODNO®ONNODDOOOOU UOUUWOOONOSNU OO U

-
U s WA SO N O

N
N
[

Average@iewsgPhoto

12.76923077

Averageflikes@@hoto

5.794871795

1@ommentfgreatfobFradeR!'

parent@ositive®mail

Research journal notes regarding students, parents and staff.

ClassiDojollataltollection
Weeki#3.5dayw

PhotomwithdBRultu # ik
readingiStories cooperation 15
lunchitime balanced 15
lunchitime balanced 14
PEmaseball balanced 15
PEmaseball balanced 14
PE@aseball balanced 14
PEfaseball balanced 13
PEMaseball balanced 14
PEmaseball balanced 14
PEmaseball balanced 14
PEmaseball balanced 15
PEmaseball balanced 15
mathsEatadWB thinker 15
ealBentences knowledgeable 15
a. 1s
lunchitime balanced 15
lunchitime balanced 15
cleaningiunch principled 15
i i 15
mandalatblay reflective 15
2digitanathsaWs thinker 13
italian communicator 14
easterfinquiry inquirer 14
i 14
13
15
spellingiigsaw knowledgeable 14
o R s
musicitlass inquirer 15
musiciElass inquirer 15
brushingfteeth caring 15
brushing@eeth balanced 15
easterf@rt risk-taker 15
sushilinaths@pp thinker 15
kingfinaths@pp thinker 13
igi i 13
14
14
3digit@ubtraction thinker 15
3digit@ubtraction thinker 15
3digitubtraction thinker 15
thinker 15
thinker 14
thinker 15
3digitBubtras thinker 14
3digitiBubtras thinker 15
basketball risk-taker 13
basketball risk-taker 13
easterbreak caring 15
46 Total 707

Parentommentsithisiveek:

Staffitommentsithisiveek:

"

"
NONNUOONNANON N PO ONNOANOOUUVNAOONAANNOOIUNNIVNOOUUG OO VN

w
I
B

AverageWiewsiBhoto
14.42857143

Averagelfikesiifphoto
6.551020408
TotalverageViewsiveeki-4

501.75

Total@veragelikesiveeki -4

232
TotalViewsiveeki-4
2007
Totalikesteeka -4
928
AverageWiewstiniotal
41.3627284

Averageflikesiniotal
19.09929356

1kommentEtheyaretbeautifull

parent@ommunication®FAQ
RE:Btudentdogin@tthome
Teacher@etup@orithem
(Filip@dnver)

1ommentbello'!!

mMcl lassioj

Audrey (Alba's parent)
M Cresswell, fourth@pril16

We loved the updates and thought the app was very helpful
i i gs,7

andt@xpanditothetheritlasses.frhankyou,
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Class Dojo app via mobile device and classroom

@ W No Service T 10:26 PM

No Service = 10:22 PM
= Grade 2
& Students Groups
2 ;
& @
Class Alba
& &
nit Aus
Gio Gio
= L

C

Ludo® B. Ludo'

20

8 @ 0
lassroom  Class Story Messages _ Notifications

Alba 's parent

Anto e
Apr 6, 4:19 pm

Hil Alba[_]mentioned

yesterday that you asked

for feedback about
ClassDojo. | am a huge
fan, always super happy
to see what the children
are doing and the
behaviors being
developed. Always
looking forward to the
next post! Anto[Je

Yes thanks so much for your
feedback, | am glad everyone
appreciates it and it is helping
us in many ways. | am happy

to continue it and we are

beginning to use it throughout

the school.
Michael

v Apr6

During the trial, each student was asked what they thought of Class
Dojo and described their experience as:

‘I love it, because I can create my monster’.
‘I love it because if we do something caring or respect,

we get points’.

‘I like using the tablets’.

‘I love it because if we get points, it means we are

learning more’.

‘I love it because Dad can see the photos’.

‘I love it because I like seeing the photos and points’.

‘I love it because I have points and change my monster’.
‘I love it because I can change my monster, get points

do in class’.

when we are thinkers and Mum and Dad can see what we

‘I love it because I can play with my monster, get points

(Grade 2, 2016)

every day and at the end of the day, Mum asks about the
points at home”’.
‘I love it because we are learning’.

G .\, service B 10:25 PM

Greg: 's parent

Ga Camere

Thank you Michael, this is
an amazing tool to
communicate easily with
you and cheer up over
the day looking at our
sons pictures. Well done,
super cool!! | would love
to give the opportunity to
Greg's father to join this
chat. Shall he connect
through same link you
provide via email or use
the above parent/student
code to subscribe?
Thanks and see you
soon. Wish you a
wonderful week........ buon
lavoro Michael. Ga[_|

Yes no problem, it should be
good to keep the students

motivated with the right
attitudes and behaviour.
Thanks. | sent an invite to

Send
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Appendix 8 Personal and Organisational Objectives, Success Criteria & Evidence Tables

Organisational
Objectives

Success criteria

Evidence

To introduce and
develop new mobile
ICT applications
that reflect the IB
programme.

A mobile application is
introduced to be a
cultural discourse
throughout the school.

A mobile application is
designed and used
according to the
specified learning and
school culture.

Use the IB Learner Profile in the mobile application by targeting images and
actions of students that reflect these attitudes and attributes.

Feedback from staff, students and community on their knowledge and
understanding of using new mobile ICT apps.

Qualitative evidence from the mid and end-trial questionnaires.

Feedback through regular and random, formal and informal meetings/discussions
with staff, students and community, either 1-1 or in groups.

Include a class review and weekly report on Grade 2 using the app to the entire
school during the weekly school assembly.

To create and
sustain the delivery
of a successful 1B
candidacy school
authorisation
accreditation, by
leading a group of
teachers, staff and
community new to
the IB, to master the
programme by the
time the school is
assessed by the 1B
organisation.

Community, teachers
and staff feel that they
have been included in
the innovation, they are
autonomous and less
anxious.

Create new learning
opportunities for a
community, staff and
teachers.

Attain confirmation
from IBO on successful
completion of
candidacy application
process.

Qualitative evidence from questionnaire statistics that demonstrate an increase of
usage by the community.

Introducing the app to the entire school in school assemblies and a weekly
progress report/presentation to the school by Grade 2 and the teacher.

Integration of the IB Learner Profile into the multimedia of the app and in the
communications with the community.

The use of points given to students rewarding them in light of the IB Learner
Profile.

Feedback from staff, students and community on their knowledge and
understanding of the IB from mid and end-trial questionnaires, including regular
and random formal and informal meetings/discussions.

Personal
Objectives

Success Criteria

Evidence

Develop an ability
to facilitate change
in pedagogical and
cultural practices of
staff and
community.

(Olson et. al. 2001)
(Carnall, 2007)

Staff experiment and
begin to use the app.

Community embraces
the use of the app.

App usage continues in
the school after the trial
period.

Develop the critical friend so they can support and train other specialist teachers
to use the app.

Engage in regular communications and meetings to support staff and teachers in
using the app.

Include the topic of the app in individual parent-teacher interviews and class
curriculum overview meetings.

Gain verbal feedback from the students on what they think of the app in class.

Feedback from staff, students and community on their knowledge and
understanding of the IB and using the app, from mid and end-trial questionnaires,
including regular and random formal and informal meetings/discussions.

Develop an ability
to emulate the
Messiah discourse
of leadership
(Western, 2008)

Use of signifying
capacity, symbolism,
ritual, myth and
language of a Messiah.

Build an engaged and
supportive team.

Build trust and non-
resistance in teachers
and staff to follow the
Messiah leadership

Disperse leadership to
other staff.

Lead staff meetings, provide 1-1 and small group support, engage in informal
ritual —like meetings with staff, design of language used in communication with
staff and community that give meaning, symbolism and myth.

Include the topic of the app in individual parent-teacher interviews and class
curriculum overview meetings and in weekly newsletters to class.

Include a class review and weekly report on Grade 2 using the app, to the entire
school during the weekly school assembly.

Use of famous/motivational quotations or examples in weekly communications
with staff that reflect a Messiah discourse.

Develop the critical friend so they can support and train other specialist teachers
to use the app.

Engage in regular communications and meetings to support staff and teachers in
using the app.
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